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ABSTRACT 
 

Aim: Students' academic quality of life and its role in learning and increasing academic awareness and academic 

achievement have been studied in this study. 
Methods: This cross-sectional descriptive study was conducted on 204 students of Jahrom University of Medical 

Sciences by random sampling. Data were collected using the Academic Quality of Life Questionnaire by Sierji et 
al. (2010),with five fields and seventy questions, and the Power of Learning Motivation Questionnaire by China 
and Shay (2005), with six domains and thirty five questions. Data analysis was conducted using descriptive and 
inferential statistical tests at a significant level of P <0.05. 
Results: The results of statistical tests indicated that satisfaction with academic quality of life significantly 

increased learning motivation in students (r = 0.194, p = 0.005). Satisfaction with educational (r = 0.266), social 
dimensions (r = 0.262) and with facilities (r = 0.221) significantly increased learning motivation in students (p 
<0.05). The results also showed that 12% of variations in students' motivation were affected by satisfaction with 
facilities, educational and social dimensions. Among the above-mentioned dimensions, only satisfaction with 
educational dimension was a positive and significant predictor of students' learning motivation (p < 0.05). 
Additionally, there was no significant relationship between satisfaction with quality of life and learning motivation in 
students (r = 0.074, p = 0.294). 
Conclusion: The results of this study demonstrated that satisfaction with educational and social dimensions as 

well as facilities significantly increased the learning motivation in students, and satisfaction with the educational 
aspect was a positive and significant predictor of learning motivation in students. 
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INTRODUCTION 
 

Today, in many educational programs in modern scientific 
methods, with the aid of technology development, 
improving students’ academic literacy and helping them to 
understand science and its nature, and acquire basic 
scientific concepts and realization of communication 
between science, technology, society and the environment 
are among the most important goals of the educational 
system. More importantly, acquiring scientific values and 
attitudes and continuing  scientific studies with full 
satisfaction inside or outside the educational system are 
the other major objectives of the educational system1. The 
dramatic increase in the number of university students, the 
budget constraints, dependence of universities on 
government budgets, growth of costs in various sectors of 
education, food and housing during the last decade, and 
the disproportion of the growth of faculty members of 
universities with the number of students have made 
problems for universities in providing the necessary 
facilities for students, having a direct impact on students’ 
quality of life. The decline in the funding and facilities of 
universities in recent years has been the most prominent 
issue in the research sector and in cases like its students’ 
welfare. Undoubtedly, decreasing budgets for student 
welfare services such as food subsidies and dormitory 
facilities can lead to a decline in students' quality of life, 
thereby reducing students’ satisfaction2. Students’ quality of 
academic life as an active and prominent group of society 
has a significant impact on learning and increasing 
academic awareness as well as academic achievement. 

Students’ quality of academic life includes various aspects 
such as educational, physical and psychological, 
behavioral, research, cultural and social, welfare, 
recreational, economic, futuristic and individual 
development dimensions. In fact, students’ quality of life is 
a significant sign of their degree of satisfaction with student 
life3. Pintrich and Schank (1996)recognize motivation as a 
process in which a goal-oriented activity is provoked and 
sustained4. Motivation and motive are often used as 
synonyms; however, motivation can be seen as more 
precise than motive. Therefore, motive is considered to be 
the generic factor of behavior, but motivation is regarded to 
be the specific factor of a particular behavior5. Many factors 
can be effective in reducing or increasing students' 
academic burnout. Among the variables affecting academic 
burnout are environmental and educational conditions, lack 
of satisfaction with school conditions and generally the 
quality of academic life, which can reduce the motivation 
for learning and education, and the individual's success in 
the field of study6. Academic motivation is one of the most 
influential factors affecting students’ academic 
performance7. Different factors affect educational 
motivation. For example, clinical education has been 
suggested as an important and influential factor in students’ 
motivation and performance8. There have been many 
studies into the impact of motivation on learning and 
academic achievement. Kim et al (2014) who examined the 
relationship between learning goals and motivation 
strategies in medical students, showed that pursuing 
academic goals was related to self-efficacy, strategies 
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learning, and motivation in students9. The results of the 
study conducted by Jollah et al. (2018), which determined 
the academic motivation and its relation with some factors 
in the dental students of Islamic Azad University of Medical 
Sciences, showed that 64.5% of students had high 
academic motivation, being positively correlated with 
students’ gender and economic conditions10. The results of 
the study by Salehi et al (2010) showed that factors such 
as teacher's teaching skills and methodologies, lack of 
guarantee in jobs and job recruitment, lack of university 
education facilities and lack of participation in teaching and 
learning led to a decrease in academic motivation11. 
According to the studies, knowledge about students’ quality 
of academic life and development of its promotion is 
considered essential in the higher education system12. 
Therefore, the researcher attempted to investigate the 
relationship between students’ quality of academic life and 
their learning motivation. 
 

METHODS 
 

This cross-sectional descriptive study was conducted on 
204 students of Jahrom University of Medical Sciences by 
random sampling. The statistical population included the 
students of Jahrom University of Medical Sciences. The 
sample size was calculated using Cochran formula and 
Morgan table (p = 0.5, z: 1.96, d: 5%, and 1042: N) 
equivalent to 196 people, and 220 questionnaires were 
distributed. 

 
 
Academic Quality of Life Questionnaire: To identify the 

factors affecting the academic quality of life, the Quality of 
Life Questionnaire developed by Sierji et al.(2010) has 
been used, which was translated by alahati (2013) and its 
validity and reliability were assessed. It was based on four 
dimensions of satisfaction with academic life, and quality of 
life included four questions with alpha Cronbach’s alpha 
coefficient of0/8, satisfaction with educational dimension 
included twenty two questions with Cronbach's alpha 
coefficient of 0/822, social satisfaction included twenty two 
questions with the Cronbach's alpha coefficient of 0/819 
and satisfaction with facilities included twenty-two 
questions with an alpha Cronbach’s alpha coefficient of 
0/8.Students determinedthe degree of satisfaction with 
each of these dimensions on the five-choice Likert scale 
(very little to very high)2. 
Learning Motivation Questionnaire: To study the factors 

affecting the learning motivation, a SMTSL questionnaire 
by Power, Chin and Shay (2005) was used. This study was 
translated by Dr. Hossein Zare and Maryam Bakhshh in 
2013, and its reliability and validity were verified. This 
questionnaire consisted of 6 psychological subscales like 
self-efficacy that included 7 questions with Cronbach’s 
alpha coefficient of 0.835, active learning strategy (8 
questions) with Cronbach's alpha coefficient of 0.835 
science learning value (5 questions) with Cronbach's alpha 

coefficient of 0.834, objective function, (4 questions) with 
Cronbach's alpha coefficient of 0.846, the goal of 
progression consisting of 5 questions with Cronbach’s 
alpha coefficient of 0.839 and stimulation of learning 
environment including 6 questions with Cronbach’s  alpha 
coefficient of 0.839, which is specific to assessing the 
amount of motivation for learning science and includes 35 
options. This questionnaire was made using the five-choice 
Likert scale (totally opposite to fully agree). Propositions 2, 
4 to 7 and 21 to 24 were negative and the remaining 
propositions were positive. Scoring for negative 
propositions is inverse13. 
 

RESULTS 
 

Among 204 respondents, 69.1% were female and 30.9% 
were male. A percentage of 92.6% of the students were 
single and 6.6% were married. The statistics of the place of 
residence are dormitory resident, 66.7%, personal home 
1%, with wife 2.9% and 26.5% live with parents. In 22.2% 
of the students, father's education was below diploma, in 
29.9%, it was diploma or Associate’s degree, in 
30.9%bachelor's degree, in 14.7%postgraduate degree, 
and in 4.9%Ph.D. degree. In31.9% of the students, 
mother's education was below diploma, in 33.8%, it was 
diploma or Associate’s degree, in 23%bachelor's degree, 
and in 9.3%postgraduate degree. In 52% of the students, 
their fathers were employees, and in 39.2%, they were self-
employed. Maternal occupation was in67.2% of students, 
their mothers were housewives, and in 25% employees. 
Table 1 shows the information about the student's field of 
study: 

The result of Spearman's correlation coefficient in 
Table 3 showed that satisfaction with quality of life in the 
students increased with increasing academic quality of life 
(r = 0.745). Additionally, satisfaction with the facilities (r = 
0.203) and educational satisfaction (r = 0.267) and social 
satisfaction (r = 0.339) improved with satisfaction with the 
quality of academic life in the students. Improving 
educational satisfaction (r = 0. 194) and social satisfaction 
(r = 0.250) leads to increase in students’ satisfaction with 
quality of life. However, there was no significant 
relationship between satisfaction with facilities (r = 0.17) 
and satisfaction with quality of life (p> 0.05). 

The results of Table 2 show that the average 
satisfaction with the quality of academic life and quality of 
life in the students is higher than the average. 

Table 4 shows the levels of learning motivation and 
their dimensions. Among the learning motivation 
dimensions, the highest mean is related to the target 
achievement component (3.99 ± 0.80), and the lowest 
mean belongs to the environmental learning stimuli 
component (2.83 ± 0.90). Given that the minimum and 
maximum learning motivation scores are 1 and 5, 
respectively, 3 is defined as the average motivation for 
learning. Considering that the average of learning 
motivation is (3.37 ± 0.46), it can be mentioned that 
students' learning motivation is above average. 

The mean of the male students in terms of 
satisfaction with educational dimension and satisfaction 
with social dimension and satisfaction with facilities 
washigher than that of the female students, but the average 
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satisfaction with academic quality of life and satisfaction 
with the quality of life of the female students were higher 
than those of the male students. The highest motivation 
was learning observed in the female students (3.39 ± 0.45) 
compared to the male students (3.32 ± 0.48). 

The highest level of educational satisfaction was 
observed in public health students (3.3%), and the lowest 
educational satisfaction was associated with operating 
room students (2.65). The highest level of social 
satisfaction was observed in medical emergency students 
(3.31), and the lowest social satisfaction was related to 
anesthesia students (2.87). The highest level of satisfaction 
with facilities was observed among students in medical 
emergency (3.34%), and the lowest satisfaction was 
associated with anesthesia students (2.43). The highest 
satisfaction with academic quality of life was observed in 
nursing students (3.20), and the lowest satisfaction with 
quality of life was seen in college students (2.80). The 
highest quality of life satisfaction was observed in nursing 
students (3.76), and the lowest satisfaction with quality of 
life was seen in operating room students (3.22). The 
highest rate of learning motivation was observed in public 
health students (59.3), and the lowest learning motivation 
was shown in nursing students (3.22). 

The results of Spearman's correlation coefficient in 
Table 5 show that satisfaction with academic quality of life 
significantly increases learning motivation in students (r = 
0.194, p = 0.005). Furthermore, there was no significant 
relationship between satisfaction with quality of life and 
learning motivation in the students (r = 0.074, p = 0.294). 
Table 5: The relationship between satisfaction with 
academic quality of life and satisfaction with quality of life 
with learning motivation in the students 

The results of Spearman's correlation coefficient on 
the re. Relationship between academic quality of life and 
learning motivation in Table 6 indicate that satisfaction with 
the educational dimension (r = 0.266), social dimension (r = 
0.262) and facilities (213 / 0 r =) significantly increases 
learning motivation in the students (p <0.05). 

The results of the Spearman’s correlation coefficient 
in Table 7 examining the relationship between items in 
each of the three dimensions of academic quality of life 
show that among educational dimensions, satisfaction with 
instructors (r = 0.215), satisfaction with teaching method (r 
= 0.335), satisfaction with the assignment (r = 175/0), 
satisfaction with scientific reputation (r = 141/0) and 
satisfaction with class quality (r = .200)significantly increase 
learning motivation in students (p <0.05).Furthermore, 
satisfaction with facilities, satisfaction with library (r = 
0.280), satisfaction with treatment (r = 0.214), and 
satisfaction with food services (r = 0.263) significantly 
increased learning motivation in students (p <0.05). Among 
the dimensions of satisfaction with social dimension, 
satisfaction with scientific services (r = 162/0), satisfaction 
with dormitories (r = 0.256), satisfaction with spiritual and 
religious programs (r = 0.286), and satisfaction with sports 
facilities (r = 0.174) significantly increases learning 
motivation in the students (p <0.05); 

The results of the Spearman's correlation coefficient 
on the relationship between the dimensions of academic 
quality of life and learning motivation showed that 
satisfaction with educational dimension (r = 233.03), 

satisfaction social dimension (r = 29.83) and satisfaction 
with facilities (197/0 r =) significantly increased active 
learning in the students (p <0.05). In addition, social 
dimension satisfaction (r = .179) significantly increased the 
students’ learning in science (p <0.05) and satisfaction with 
educational dimension (r = 0.385), satisfaction with social 
dimension(156 / R = 0) and satisfaction with facilities 
(r=0.273) significantly increased the environmental learning 
stimuli in the students (p <0.05). Independent t-test results 
showed a significant relationship in the demographic 
variables between father's occupation and satisfaction with 
educational dimension in the students (p=0.002). The 
average of satisfaction with the educational dimension was 
higher among students whose fathers were employees 
than those whose fathers had other jobs. No significant 
relationship was found between the mean of social 
dimension satisfaction and demographic variables in the 
students (p> 0.05). However, the mean of social 
satisfaction in students with employee occupation was 
higher than that with other jobs. Independent t-test showed 
a significant relationship between the mean satisfaction 
with facilities and marital status in the students (p = 0.015). 
The average satisfaction with facilities in the married 
students was higher than in the single students. The results 
of statistical analysis with nonparametric tests indicated 
lack of a significant relationship between the mean 
satisfaction with academic quality of life and satisfaction 
with quality of life in terms of demographic variables in the 
students (p> 0.05). The results of statistical analysis with 
nonparametric tests showed lack of a significant 
relationship in the mean of students' learning motivation in 
terms of students' demographic variables (p> 0.05).The 
Spearman's correlation coefficient on the relationship 
between research indices and academic variables showed 
that increase in GPA significantly increased the quality of 
academic life and learning motivation in the students (p = 
0.031). To measure the simultaneous effect of satisfaction 
dimensions on facilities and educational satisfaction as well 
as social satisfaction on the students' learning motivation, 
multiple regression analysis was used. Table 8 presents 
the results. The value of the determination coefficient 
indicates that what percent of the variation of the 
dependent variable is influenced by the independent 
variable. The coefficient of determination (R2 = 122/122) 
indicates that 12.2% of students' learning motivation 
changes are influenced by satisfaction variables with 
facilities and educational satisfaction and social 
satisfaction, and the rest is due to other variables. Among 
the above-mentioned dimensions, only satisfaction with the 
educational dimension is predictive of students’ learning 
motivation. 
 
Table 1: Academic variables (Major of students (%)) 

Medical emergency 3.4% 

Public health 7.8% 

Laboratory 9.3% 

Anaesthesia 10.8% 

Operating room 11.3% 

Nursing 16.2% 

Medicine 41.2% 
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Table 2: Descriptive statistics indicators of the levels of academic 
life quality and their dimensions 

Component No. of 
questions 

Mean SD 

Satisfaction with the instructors 4 2.83 .75 

Satisfaction with the teaching 
method 

7 2.94 .67 

Satisfaction with the 
assignment 

2 2.71 .77 

Satisfaction with scientific 
reputation 

2 2.57 .94 

Satisfaction with diversity 2 2.89 .87 

Satisfaction with the quality of 
the class 

5 2.90 1 

Educational satisfaction 22 2.81 .61 

Satisfaction with scientific 
services 

4 2.80 .76 

Satisfaction with the campus 9 3.14 .71 

Satisfaction with religious 
spiritual programs 

5 2.96 .77 

Satisfaction with sports 
facilities 

4 2.97 .90 

Social satisfaction 22 3.14 .61 

Satisfaction with the library 7  .75 

Satisfaction with treatment 4 2.59 .89 

Satisfaction with bookstores 2 2.23 1.13 

Satisfaction with food service 5 2.59 .89 

Satisfaction with 
communication services 

4 2.52 .98 

Satisfaction with facilities 22 2.62 .69 

Satisfaction with the quality of 
academic life 

3 3.04 .75 

Satisfaction wite quality of life 1 3.46 1 

 
Table 3: Relationship between academic quality of life dimension  
and satisfaction  of quality of life 

Correlation r p 

Satisfaction with the quality of line 

Academic quality of life .747 .001 

Facilities dimension .117 .096 

Social dimension .250 .001 

Educational dimension .194 .006 

 
Table 4: Descriptive statistics indicators of learning motivation in 
students 

Component No. of questions Mean Sd 

Efficacy 7 2.86 .50 

Active learning 8 3.72 .70 

Learning  science 5 3.73 .75 

Performance goal 4 3.12 .89 

Achievement goal 5 3.99 .80 

Environmental 
learning stimuli 

6 2.83 .90 

Learning motivation 35 3.37 .46 

Table 5: 

 Learning motivation 

r p 

Satisfaction with academic quality of 
life 

.194 .005 

Satisfaction with quality of life .074 .294 

 

Table 6: Relationship between dimensions of satisfaction 
with academic quality of life and learning motivation in the 
students 

 Learning motivation 

r p 

Satisfaction with facilities .213 .002 

Satisfaction with social dimension .262 .001 

Satisfaction with education 
dimension 

.276 .001 

 
Table 7: Relationship between educational and social dimensions 
and facilities, and learning motivation in the students 

 Learning motivation 

r p 

Satisfaction with education dimension 

Satisfaction with instructors .215 .002 

Satisfaction with the teaching 
method 

.355 .001 

Satisfaction with the assignment .175 .012 

Satisfaction with scientific reputation .141 .044 

Satisfaction with diversity .121 .084 

Satisfaction with the quality of the 
class 

.200 .004 

Satisfaction with social dimension 

Satisfaction with scientific services .162 .021 

Satisfaction with the campus .256 .001 

Satisfaction with religious spiritual 
programs 

.287 .001 

Satisfaction with sports facilities .174 .013 

Satisfaction with facilities 

Satisfaction with the library .280 .001 

Satisfaction with the treatment .214 .022 

Satisfaction with bookstores .099 .175 

Satisfaction with food service  .263 .001 

Satisfaction with communication 
services 

.082 .245 

 
 
 
 
 
 
 
 

 
Table 8: Regression coefficients; the simultaneous effect of satisfaction with facilities and educational satisfaction and social 
satisfaction on the students ’learning motivation 

Independent variable R R2 B S E Beta T P 

Constant .349 .122 2.509 .167  14.985 .001 

Satisfaction with educational dimensions   .143 .063 .189 2.280 .24 

Satisfaction with social dimension   .105 .070 .138 1.439 .137 

Satisfaction with facilities   .055 .059 .942 .348  
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DISCUSSION 
 

The main purpose of this study was to investigate the 
relationship between academic quality of life and learning 
motivation in the students of Jahrom University of Medical 
Sciences. The results showed that satisfaction with 
academic quality of life significantly increased learning 
motivation in students. Comparative analysis of the results 
showed that these findings were consistent with those 
obtained by Ambache and Varzzinsky (2005), Zetlin et al. 
(2004), Brackhon et al. (2000), Zepkit et al. (2006), Cumber 
and Ling (2005), Surinse and Wolf (2008), Mohammadi 
(1393) and Shaykh al-Islam (1394)21,20,19,18,17,16,5,14,.  

The relationship between the mean levels of 
academic quality of life and the mean of  learning 
motivation levels in the students revealed that satisfaction 
with educational dimension, satisfaction with social 
dimension and satisfaction with facilities significantly 
increased learning motivation in the students, being 
consistent with the results of Austin (1993) and Vickyan 
(2007).Austin's research (1993) indicated that proper 
quality of life during studying at university played a crucial 
role in students’ academic progress and learning process. 
In addition, Kayhan's (2007) research showed that students 
with better quality of life had better academic performance. 
Stress and anxiety during studying at university and poor 
quality of the academic life environment can affect 
students’ functions such as their academic achievement 
and cause them to degrade in their education (Flaming et 
al., 2006)22. Among the above-mentioned dimensions, only 
satisfaction with the educational dimension is a positive 
and significant predictor of students’ learning motivation. 
These results are consistent with those of Sheikholeslami's 
study (2014). Sheikholeslami (2014), in the study into 
prediction of academic burnout on the basis of academic 
quality of life and the hope of employment in students, 
showed that there was a significant and negative 
relationship between academic quality of life and academic 
burnout and that approximately 24% of the variance in 
academic burnout was predictable based on the quality of 
academic life. Among the dimensions of academic quality 
of life, the educational dimension with beta (0.40) (t = -0.57, 
p <0.05) had a significant negative predictive power for 
academic burnout. However, other aspects of the quality of 
academic life didnot have the power to predict academic 
burnout. Accordingly, it can be concluded that academic 
quality of life is one of the important variables associated 
with students’ academic burnout. The more the university 
campus is knowledgeable and dynamic in all its 
dimensions, the more the students are naturally motivated 
and enthusiastic about pursuing their goal. In justifying the 
obtained result, it should be mentioned that the dynamic 
environment of university, in addition to increasing 
students’ motivation, passion and enthusiasm, should 
make students more interested in participating in university 
and classroom activities and spend more time on studying 
without feeling tired and losing academic motivation and 
burnout (21). Generally, students enjoying a satisfactory 
level of quality of life can be better off by providing stronger 
social networks, social support, and emotional stability, 
predicting future desirable goals having effective 

compromise with environmental stressors from academic 
burnout, and achieving good academic goals. Academic 
burnout in students means experiencing fatigue while doing 
homework and studying, having a pessimistic attitude 
towardstudying and learning content, and feeling an 
academic inadequacy (22). Consequences such as 
academic impulsivity, inability to continue attending 
classrooms, not participating in classroom activities, lack of 
sense in classroom activities, and lack of ability to study 
subjects eventually lead to academic failure (21). The 
results of Mohammadi's research (2014), providing a 
causal model of the quality of university environment, 
academic and social cohesion and academic burnout of 
289 students atShiraz University, showed that the 
university environment was a significant and negative 
predictive of academic burnout as well as a positive and 
significant predictor of academic and social cohesion of 
students. Accordingly, it can be mentionedthat the 
university environment cannot directly lead to students’ 
burnout. When the quality of the university environment is 
preserved at its highest in many respects, the grounds for 
creating coherence is provided to the student (20). 
Therefore, the quality of academic life and students’ 
understanding of the quality of academic life can act as an 
effective factor in reducing or increasing academic 
motivation.If the quality of academic life is high in students, 
the educational motivation increases and the degree of 
academic burnout decreases in students, and if the quality 
of academic life of the students is low, the educational 
motivation decreases, and the students' academic burnout 
can increase. Accordingly, the higher the quality of life of 
the university environment, the more motivationally 
students strive and pursue their goals and do not suffer 
from academic burnout (21). The results showed that the 
level of academic life satisfaction in students was higher 
than average. While Mehdi (2015, 2011), Ma'arefand( 
2013) and Soltani et al. (2010) evaluated students’ quality 
of  life significantly less than average, which is not 
consistent with the results of the present study. In addition, 
by improving the dimensions of satisfaction with facilities, 
educational satisfaction and social satisfaction, the 
satisfaction with academic life increases in students, and 
increasing the quality of academic life leads to an increase 
in the quality of life in students. The comparative study of 
the research shows that these findings are in line with the 
research results obtained by Falahati (2013), and Sirji et al. 
(2010). Likewise, Falahati studied students’ quality of 
academic life in a research entitled "The Case Study of 
Tehran and Kurdistan Universities". In this research, 
students’ quality of academic life was assessed in three 
dimensions of satisfaction with education, social dimension, 
facilities of the university. The results of the study showed 
the effect of satisfaction with university facilities on 
satisfaction with the educational dimension and social 
dimension of academic life. Furthermore, the results 
showed that satisfaction with academic quality of life had a 
significant effect on satisfaction with students’ quality of 
life2. The results of this study are applicable at three levels 
of theory, the development of the subject literature in Iran 
and policy-making. Theoretically, the findings of this 
research confirm the Sirji et al. (2010) model in predicting 
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academic life quality. Based on the assumptions of Sirji et 
al. (2010), the overall quality of life of a person is influenced 
by different dimensions of life, and academic quality of life 
in university students plays an important and effective 
role23. The results of this study show the effect of academic 
quality of life on general satisfaction of life and confirm the 
basis of the theory of satisfaction. The results of multiple 
regression analysis on the effect of satisfaction with 
facilities, educational and social dimensions on students' 
learning motivation indicate that 12.2% of students' 
motivation learning changes are affected by the variables 
of satisfaction with facilities and educational and social 
dimensions. Therefore, it can be concluded that the 
proposed model of research is significant (p <0.05); 
therefore, the hypothesis is confirmed. The results of the 
study showed that students' learning motivation was above 
average, which are consistent with the results of Jolhar 
(2018) and Rohi (2007)24,10. As in Jolhar’s study (2018), the 
findings showed that in 217 dental students of Islamic Azad 
University of Medical Sciences of Tehran in 2016, 64.5% of 
students had high academic motivation, being positively 
associated with the students’ gender and economic 
conditions(10). In the research by Roohi (2007), the 
findings showed that among 474 students of Golestan 
University of Medical Sciences, most students were 
motivated and there was no difference between 
educational motivation according to gender and field of 
study24. There is also a difference between students’ 
motivation according to gender and field of study, which is 
different from the study by Spirituality (2007). In the fifth 
step, the results showed that among the demographic 
variables, there is only a significant relationship between 
father’s job (employee) and the educational satisfaction 
and marital status (marital status) and satisfaction with 
facilities. There is no significant relationship with student 
learning motivation. At the last stage, there was a 
significant relationship between student's academic indices 
and research variables, which increased with the increase 
in grade, academic quality of life and student learning 
motivation (p <0.05), being consistent with the results 
obtained by  Dayani (2008) Sadeghi  Movahedet al.(2009-
2010) and Sohrabi (2016)25,26,27. The results of Dayani’s 
(2008) study aiming at investigating the factors influencing 
study motivations showed a significant relationship 
between the motivations of being effective, challenging, 
curious and homework and student's GPA25. The study 
results obtained by Sadeghi Movahed( 2009-2010)  with 
the aim of determining the individual and environmental 
factors affecting the progression or lack of academic 
achievement of medical students of Ardabil University of 
Medical Sciences showed a significant relationship 
between the GPA and students' academic achievement26. 
The results of Sohrabi's(2016) research aimingat 
investigating the relationship between the motivation of 
academic achievement and time management with the 
academic success of undergraduate students of the 
Paramedical School of Iran University of Medical Sciences 
indicated a significant linear correlation between the GPA 
and the motivation score of progression (r = 0.003, p 
<0.001). Other research and papers show that this study 
opened up a new window on the context of studies into 
academic quality of life and student learning motivation.  

CONCLUSION 
 

In general, in this research, it was attempted to show a 
positive and significant correlation between academic 
quality of life and student learning motivation. Theoretically, 
the findings of the research confirm the Sirji et al. (2010) 
model. Policy-makers and educational planners in medical 
sciences can benefit from the present study findings to 
improve students’ quality of academic life and then to 
develop their learning motivation as the country's scientific 
reserves, thereby we will have a prosperous and honored 
country with an excellent reputation. 
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